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Overview 
 
What Is the Extended Essay? 
 
The extended essay is an in-depth study of a chosen topic from within the current Diploma Program                 
course offerings. The final product takes the form of a research paper of no more than 4,000 words and                   
a written reflection on the process, which should be no more than 500 words. A bibliography is also a                   
required element. At Middlebury Union High School, the process will be spread out over the course of                 
approximately one and a half academic years. Students will begin exploring topics in the fall of their                 
junior year, and the final draft will be due in November of their senior year.  
 
In addition to both requiring and contributing to significant growth in research and writing skills, the                
extended essay also cultivates self-management, intellectual curiosity, effective communication, and          
sustained inquiry. Furthermore, reflection is embedded within the process, leading to consideration of             
the process, strategies, and skills utilized. Ideally, frequent reflections will allow students to             
acknowledge when things are going well or not so well, then change course accordingly.  
 
Students are assisted in this endeavor by a supervisor who is appointed from the DP-trained MUHS                
faculty in the student’s area of research. Supervisors will meet with students formally on at least three                 
occasions to guide and advise them toward a focused and workable question, formulate a realistic course                
of action, and to guide both their research and writing process.  Informal check ins will also take place.  
 
 
Aims of the EE  
 
Stated aims of the extended essay according to the International Baccalaureate: 

● Engage in independent research with intellectual initiative and rigor 
● Develop research, thinking, self-management, and communication skills 
● Reflect on what has been learned throughout the research and writing process (Extended Essay 

Guide, 33) 
 
 
Requirements 
 
For submission: 

● A research paper of no more than 4,000 words 
● A bibliography of works cited using an appropriate referencing style for the subject 
● Reflections on Planning and Progress Form 
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Implicit requirements: 
● Students follow all applicable policies (see p. 12) 
● Students meet on at least three occasions with their appointed supervisor 
● Students self-manage time to meet self-imposed and/or school-based deadlines. 

 
Timeline 
 

  Junior Year   Senior Year 

August  Students begin Research 
and Writing Readiness 

course 

 

September  EE information night for 
students and parents 

First draft due & submitted 
for supervisor feedback 

October     

November    Final draft due  
(Congratulations!) 

Viva voce interview 

December  EE feasibility report (5-10 
correctly referenced 

sources) 
Subject confirmation 
Supervisors assigned 

 

January  EE thesis and preliminary 
research due 

1st meeting with supervisor 
Research and Writing 
Readiness course ends 

 

February     

March  Research due   

April  Outline due 
2nd meeting with 

supervisor 

Celebration of Learning 

May  EE colloquium for feedback   

June  Work on 1st draft   

July  Work on 1st draft   
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Role of the Supervisor 
 
Supervisors will be appointed by a panel, including the EE and DP coordinators, based on students’                
areas of interest and the availability of school faculty. Supervisors guide and advise students throughout               
the process. Supervisors will not write or line edit student written work, find sources, or select a                 
research question. The role of supervisors is to assist in troubleshooting, guide the student toward               
appropriate methodologies and reference systems, and use reflection sessions to elicit a higher level of               
self-awareness and critical examination of their process.  
 
Students will meet with their supervisors on at least three occasions. Three formal meetings, followed               
by student reflection, are required and documented. The initial meetings will take place in December of                
the students’ junior year, shortly after supervisors have been assigned and topics have been confirmed.               
Students and supervisors should discuss initial research findings and the tentative research question.  
 
The interim (second) meeting will take place around April of students’ junior year. By this point, both                 
the research and outline should be tentatively complete. Supervisors and students may discuss the              
cohesion of the outline, gaps in research, and how to begin the writing process.  
 
The final formal meeting, also called the “viva voce,” will take place after the essay has been uploaded                  
to the IB for assessment. This meeting is designed to elicit final reflections and allow supervisors to                 
authenticate the work as that of the students. Students and supervisors may meet between the interim                
meeting and the viva voce to review one rough draft. A full draft may be reviewed only once by the                    
supervisor.  Feedback from the supervisor will only take the form of verbal questions and prompts.  
 
 
How Is the Extended Essay Assessed? 
 
The extended essay is externally assessed by the IB, based on 5 generic criteria (see table below) with 
subject-specific interpretations.  

Criterion A: 
Focus & Method  

Criterion B: 
Knowledge & 
Understanding 

Criterion C: 
Critical Thinking 

Criterion D: 
Presentation 

Criterion E: 
Engagement 

- Topic  
- Research 

question 
- Methodology 

- Context 
- Subject-specific 

terminology and 
concepts 

- Research  
- Analysis 
- Discussion and 

evaluation 

- Structure  
- Layout 

- Process 
- Research focus 

Marks Marks Marks Marks Marks 

6 6 12 4 6 

Total marks available: 34 
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Students are awarded a letter grade based on the marks granted. Anything lower than a “D” disqualifies                 
students from receiving a DP Diploma. Additionally, high letter grades from the EE and/or Theory of                
Knowledge (TOK) result in additional points, which are applied toward those needed to be awarded a                
DP Diploma.  
 
 
The Assessment Criteria 
 
Criterion A: Focus and Method 
 
This criterion focuses on the topic, the research question and the methodology. It assesses the 
explanation of the focus of the research (this includes the topic and the research question), how the 
research will be undertaken, and how the focus is maintained throughout the essay. 
 
 

Level Descriptor 

0 The work does not reach a standard outlined by the descriptors below. 

1-2 The topic is communicated unclearly and incompletely.  
● Identification and explanation of the topic is limited; the purpose and 

focus of the research is unclear, or does not lend itself to a systemic 
investigation in the subject for which it is registered.  

 
The research question is stated but not clearly expressed or too broad. 

● The research question is too broad in scope to be treated effectively 
within the word limit and requirements of the task, or does not lead 
itself to a systemic investigation in the subject for which it is registered.  

● The intent of the research question is understood but has not been 
clearly expressed and/or the discussion of the essay is not focused on 
the research question.  

 
Methodology of the research is limited. 

● The source(s) and/or method(s) to be used are limited in range given 
the topic and research question. 

● There is limited evidence that their selection was informed. 

3-4 The topic is communicated. 
● Identification and explanation of the research topic is communicated; 

the purpose and focus of the research is adequately clear, but only 
partially appropriate.  

 
The research question is clearly stated but only partially focused. 

● The research question is clear but the discussion in the essay is only 
partially focused and connected to the research question. 
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Methodology of the research is mostly complete. 

● Source(s) and/or method(s) to be used are generally relevant and 
appropriate given the topic and research question. 

● There is some evidence that their selection(s) was informed.  
 
If the topic or research question is deemed appropriate for the subject in which 
the essay is registered no more than four marks can be awarded for this 
criterion.  

5-6 The topic is communicated accurately and effectively. 
● Identification and explanation of the research topic is effectively 

communicated; the purpose and focus of the research is clear and 
appropriate. 

 
The research question is clearly stated and focused. 

● The research question is clear and addresses an issue of research that is 
appropriately connected to the discussion in the essay. 

 
Methodology of the research is complete. 

● An appropriate range of relevant source(s) and/or method(s) have been 
applied in relation to the topic and research question. 

● There is evidence of effective and informed selection of sources and/or 
methods 

 
Criterion B: Knowledge and Understanding 
 
This criterion assesses the extent to which the research relates to the subject area/discipline used to 
explore the research question, or in the case of the world studies extended essay, the issue addressed and 
the two disciplinary perspectives applied, and additionally the way in which this knowledge and 
understanding is demonstrated through the use of appropriate terminology and concepts.  
 
 

Level Descriptor  

0 The work does not reach a standard outlined by the descriptors below. 

1-2 Knowledge and understanding is limited. 
● The selection of source material has limited relevance and is only 

partially appropriate to the research question. 
● Knowledge of the topic/discipline(s)/issue is anecdotal, unstructured, 

and mostly descriptive with sources not effectively being used.  
 
Use of terminology and concepts is unclear and limited. 

● Subject-specific terminology and/or concepts are either missing or 
inaccurate, demonstrating limited knowledge and understanding.  
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3-4 Knowledge and understanding is good. 
● The selection of source material is mostly relevant and appropriate to 

the research question.  
● Knowledge of the topic/discipline(s)/issue is clear; there is an 

understanding of the sources used but their application is only partially 
effective.  

 
Use of terminology and concepts is adequate. 

● The use of subject-specific terminology and concepts is mostly accurate, 
demonstrating an appropriate level of knowledge and understanding. 

5-6 Knowledge and understanding is excellent. 
● The selection of source materials is clearly relevant and appropriate to 

the research question. 
● Knowledge of the topic/discipline(s)/issue is clear and coherent and 

sources are used effectively and with understanding.  
 
Use of terminology and concepts is good.  

● The use of subject-specific terminology and concepts is accurate and 
consistent, demonstrating effective knowledge and understanding.  

 
Criterion C: Critical Thinking 
 
This criterion assesses the extent to which critical thinking skills have been used to analyse and evaluate 
the research undertaken. 
 

Level Descriptor 

0 The work does not reach a standard outlined in the descriptors below. 

1-3 The research is limited. 
● The research presented is limited and its application is not clearly 

relevant to the Research Question. 
 
Analysis is limited. 

● There is limited analysis. 
● Where there are conclusions to individual points of analysis these are 

limited and not consistent with the evidence. 
 
Discussion/evaluation is limited. 

● An argument is outlined but this is limited, incomplete, descriptive or 
narrative is nature. 

● The construction of an argument is unclear and/or incoherent in structure 
hindering understanding. 

● Where there is a final conclusion, it is limited and not consistent with the 
arguments/evidence presented. 

● There is an attempt to evaluate the research, but this is superficial.  
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If the topic or research question is deemed inappropriate for the subject in which 
the essay is registered no more than three marks can be awarded for this 
criterion. 

4-6 The research is adequate. 
● Some research presented is appropriate and its application is partially 

relevant to the RQ. 
 
Analysis is adequate. 

● There is analysis but this is only partially relevant to the RQ; the 
inclusion of irrelevant research detracts from the quality of the 
argument. 

● And conclusions to individual points of analysis are only partially 
supported by the evidence.  

 
Discussion/evaluation is adequate. 

● And argument explains the research but the reasoning contains 
inconsistencies. 

● The argument may lack clarity and coherence but this does not 
significantly hinder understanding.  

● Where there is a final or summative conclusion, this is only partially 
consistent with the arguments/evidence presented. 

● The research has been evaluated but not critically.  

7-9 The research is good. 
● The majority of the research is appropriate and its application is clearly 

relevant to the RQ.  
 
Analysis is good. 

● The research is analysed in a way that is clearly relevant to the RQ; the 
inclusion of less relevant research rarely detracts from the quality of the 
overall analysis. 

● Conclusion to individual points of analysis are supported by the 
evidence but there are some minor inconsistencies. 

 
Discussion/evaluation is good. 

● An effective reasoned argument is developed from the research, with a 
conclusion supported by the evidence presented. 

● This reasoned argument is clearly structured and coherent and supported 
by a final or summative conclusion; minor inconsistencies may hinder 
the strength of the overall argument. 

● The research has been evaluated, and this is partially critical. 

10-12 The research is excellent. 
● The research is appropriate to the RQ and its application is consistently 

relevant. 
 
Analysis is excellent. 
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● The research is analysed effectively and clearly focused on the research 
question; the inclusion of less relevant research does not significantly 
detract from the quality of the overall analysis.  

● Conclusions to individual points of analysis are effectively supported by 
the evidence.  

 
Discussion/evaluation is excellent. 

● An effective and focused reasoned argument is developed from the 
research with a conclusion reflective of the evidence presented.  

● This reasoned argument is well structured and coherent; any minor 
inconsistencies do not hinder the strength of the overall argument or the 
final or summative conclusion.  

● The research has been critically evaluated. 

 
Criterion D: Presentation 
 
This criterion assesses the extent to which the presentation follows the standard format expected for 
academic writing and the extent to which this aids effective communication. 
 
 

Level Descriptor  

0 The work does not reach a standard outlined by the descriptors below. 

1-2 Presentation is acceptable. 
● The structure of the essay is generally appropriate in terms of the 

expected conventions for the topic, argument and subject in which the 
essay is registered. 

● Some layout considerations may be missing or applied incorrectly. 
● Weaknesses in the structure and/or layout do not significantly impact 

the reading, understanding, or evaluation of the extended essay. 

3-4 Presentation is good. 
● The structure of the essay clearly is appropriate in terms of the expected 

conventions for the topic, the argument and subject in which the essay is 
registered. 

● Layout considerations are present and applied correctly. 
● The structure and layout support the reading, understanding and 

evaluation of the extended essay. 
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Criterion E: Engagement 
 
This criterion assess the student’s engagement with their research focus and the research process.  It will 
be applied by the examiner at the end of the assessment of the essay, after considering the student’s 
Reflections on planning and progress form. 
 

Level Descriptor 

0 The work does not reach a standard outlined by the descriptors below. 

1-2 Engagement is limited. 
● Reflections on decision-making and planning are mostly descriptive. 
● These reflections communicated a limited degree of personal 

engagement with the research focus and/or research process. 

3-4 Engagement is good.  
● Reflections on decision-making and planning are analytical and include 

reference to conceptual understanding and skill development.  
● These reflections communicate a moderate degree of personal 

engagement with the research focus and process of research, 
demonstrating some intellectual initiative. 

5-6 Engagement is excellent. 
● Reflections on decision-making and planning are evaluative and include 

reference to the student’s capacity to consider actions and ideas in 
response to setbacks experienced in the research process. 

● These reflections communicate a high degree of intellectual and 
personal engagement with the research focus and process of research, 
demonstrating authenticity, intellectual initiative and/or creative 
approach in the student voice. 

 
 
Grade Descriptors 
 

Grade A 

Demonstrates effective research skills resulting in a well-focused and appropriate research question 
that can be explored within the scope of the chosen topic; effective engagement with relevant research 
areas, methods and sources, excellent knowledge and understanding of the topic in the wider context 
of the relevant discipline; the effective application of source material and correct use of 
subject-specific terminology and/or concepts further supporting this; consistent and relevant 
conclusions that are proficiently analysed; sustained reasoned argumentation supported effectively by 
evidence; critically evaluated research; excellent presentation of the essay, whereby coherence and 
consistency further supports the reading of the essay; and present and correctly applied structural and 
layout elements.  Engagement with the process is conceptual and personal, key decision-making 
during the research process is documented, and personal reflections are evidenced, including 
those that are forward-thinking.  
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Grade B 

Demonstrates appropriate research skills resulting in a research question that can be explored within 
the scope of the chosen topic; reasonably effective engagement with relevant research areas, methods 
and sources; good knowledge and understanding of the topic in the wider context of the relevant 
discipline; a reasonably effective application of source material and use of subject-specific 
terminology and/or concepts; consistent conclusions that are accurately analysed; reasoned 
argumentation often supported by evidence; research at times evidences critical evaluation; and a clear 
presentation of all structural and layout elements, which further supports the reading of the essay. 
Engagement with the process is generally evidenced by the reflections and key decision-making 
during the research process is documented. 

Grade C 

Demonstrates evidence of research undertaken, which has led to a research question that is not 
necessarily expressed in a way that can be explored within the scope of the chosen topic; partially 
effective engagement with mostly appropriate research areas, methods, and sources--however, there 
are some discrepancies in those processes, although these do not interfere with the planning and 
approach; some knowledge and understanding of the topic in the wider context of the discipline, 
which is mostly relevant; the attempted application of source material and appropriate terminology 
and/or concepts; an attempted synthesis of research results with partially relevant analysis; 
conclusions partly supported by the evidence; discussion that is descriptive rather than analytical; 
attempted evaluation; satisfactory presentation of the essay, with weaknesses that do not hinder the 
reading of the essay; and some structural and layout elements that are missing or are incorrectly 
applied.  
Engagement with the process is evidenced but shows mostly factual information, with personal 
reflection mostly limited to procedural issues.  

Grade D 

Demonstrates a lack of research, resulting in unsatisfactory focus and a research question that is not 
answerable within the scope of the chosen topic; at times engagement with appropriate research, 
methods, and sources, but discrepancies in those processes that occasionally interfere with the 
planning and approach; some relevant knowledge and understanding of the topic in the wider context 
of the discipline, which are at times irrelevant; the attempted application of source material, but with 
inaccuracies in the use of, or underuse of, terminology and/or concepts; irrelevant analysis and 
inconsistent conclusions as a result of a descriptive discussion; a lack of evaluation; presentation of 
the essay that at times is illogical and hinders the reading; and structural and layout elements that are 
missing.  
Engagement with the process is evidenced but is superficial, with personal reflections that are 
solely narrative and concerned with procedural elements.  

Grade E (failing condition) 
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Overall Grade Boundaries 
 

Grade E D C B A 

Mark range 0-7 8-15 16-22 23-28 29-36 

 
 
 
Important Policies 
 
Academic honesty  
Excerpt from “Middlebury Union High School’s International Baccalaureate Diploma Program          
Handbook for Students & Parents:” 
 

Academic Honesty Policy  
MUHS is committed to academic honesty and will ensure that all students in the IB               
Diploma Program are aware of what this entails. While we trust that all students will               
submit work of their own that is appropriately referenced, we feel that it is necessary to                
give guidelines as to what this means and what the consequences will be if any work does                 
not meet this standard.  
 
Academic Dishonesty and Malpractice  
Although the following list is not exhaustive, academic dishonesty can, in general, take             
several forms:  

● Plagiarism: taking work, words, ideas, pictures, information or anything that has           
been produced by someone else and submitting it for assessment as one’s own;  

● Copying: taking work of another student, with or without their knowledge and            
submitting it as one’s own;  

● Exam cheating: communicating with another candidate in an exam, bringing          
unauthorized material into an exam room, or consulting such material during an            
exam to gain an unfair advantage;  

● Duplication: submitting work that is substantially the same for assessment in           
different courses without the consent of all teachers involved;  

● Falsifying data: creating or altering data which have not been collected in an             
appropriate way;  

● Collusion: helping another student to be academically dishonest.  
 
Prevention of Academic Dishonesty  
MUHS, in line with IB recommendations and practice, may submit random or selected             
pieces of work to external bodies for verification and evaluation of sources. Students             
should be able to submit electronic copies of any work to either the teacher or the                
relevant curriculum coordinator for such verification at any time. We recommend that            
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students keep all rough notes and drafts that they produce in preparing work for              
submission to teachers or examiners to be able to provide evidence that their work is               
authentic.  
 
Procedure for Investigating Suspected cases of Academic Dishonesty  
If a teacher, or another member of staff, suspects students may have breached the              
school’s standards of academic honesty, they will inform the IB DP coordinator. The             
latter will investigate the matter, and will inform the student of the concerns of the               
teacher, giving the students the chance to reply to the accusations. If it can be shown that                 
inappropriate work has been submitted, the IB DP coordinator will make a            
recommendation to the MUHS principal as to whether or not the case is one of academic                
dishonesty, or of an academic infringement. Again, in line with the IB’s policy and              
practice, the determining difference between these two possibilities will be one of intent.             
The principal will decide the outcome of the case.  
 
 
Turnitin.com  
Due to the fact that IB expects students to create authentic work, we are obligated to have                 
a system in place that verifies authenticity. MUHS will be using “turnitin.com” as a              
useful tool for electronically collecting work that will be submitted to Diploma            
examiners. All Extended Essays and TOK essays will be submitted this way. Content             
teachers are encouraged to use Turnitin as an educational tool for their students. Teachers              
will also tell students if they want any particular piece of work to be submitted through                
“turnitin.com.” We encourage students to use the draft submission option prior to the             
deadline. 
 

Academic misconduct in the extended essay is a serious offense. The EE should be treated               
like an examination: students may ask clarifying questions and seek guidance on the             
process, but all work must be their own. It is important that everyone involved understand               
what constitutes academic misconduct and the repercussions of engaging in it. Any questions             
can be addressed to the EE or DP coordinator.  
 
When in doubt, cite it! 
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IB’s policy on animal experimentation 
 
From “Guidelines for the use of animals in IB World Schools:” 

 
Live animals in experimentation  
Any planned and actual experimentation involving live animals must be subject to approval by              
the teacher following a discussion between teacher and student(s) based on the IB guidelines.              
This discussion should look at the 3Rs principle and the decision justified. The principles are:  

● Replacement  
● Refinement  
● Reduction  

Any investigation involving animals should initially consider the replacement of animals with            
cells or tissues, plants or computer simulations. If the animal is essential to the investigation               
refinements to the investigation to alleviate any distress to the animal and a reduction in the                
numbers of animals involved should be made.  
 
Experiments involving animals must be based on observing and measuring aspects of natural             
animal behaviour. Any experimentation should not result in any cruelty to any animal, vertebrate              
or invertebrate. Therefore, experiments that administer drugs or medicines or manipulate the            
environment or diet beyond that which can be regarded as humane is unacceptable in IB schools.  
 
Animal dissection  
There is no requirement in the PYP, MYP or in the DP group 4 sciences for students to witness                   
or carry out a dissection of any animal, vertebrate or invertebrate. If teachers believe that it is an                  
important educational experience and wish to include dissections in their scheme of work they              
must apply the following guidelines. The IB does not support animal dissection or the use of                
animal body parts in the PYP.  

● Discuss reasons for dissections of whole animals with the students.  
● Allow any student who wishes to opt out of the dissection to do so.  
● Seek to reduce the number of dissections.  
● Seek to replace animal dissection with computer simulations and/or use animal tissue, for             

example, hearts and lungs obtained from butchers, abattoirs or laboratory suppliers.  
● Dissect animals obtained from an ethical source only, for example, no wild animals,             

animals killed on the road or endangered animals.  
 
Experiments involving human subjects  
Any experimentation involving human subjects must be with their direct, legally obtained            
written permission and must follow the above guidelines. In addition, the investigation must not              
use human subjects under the age of 16 without the written consent of the parents or guardians.  

● Subjects must provide written consent  
● The results of the investigation must be anonymous  
● Subjects must participate of their own free will  
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● Subjects have the right to withdraw from the investigation at any time.  
 
Investigations involving any body fluids must not be performed due to the risk of the               
transmission of bloodborne pathogens. An exception would be investigators using their own            
saliva or sweat.  
 
The use of secondary data  
Secondary data acquired as a result of research that would not be in line with the above policy                  
may be used under certain circumstances:  

● Data acquired by professional researchers. In this case the data would be from research              
which is written up in academic journals and qualifies as ground breaking. Such research              
would have been presented to research committees for approval and be licensed.  

● Research which was considered ethical at the time the research was conducted. Our view              
of animals and their welfare has moved on considerably in recent years. Much research              
conducted in a different culture would not be granted permission today even though at the               
time, it was considered acceptable. Data from such sources is acceptable.  

 
Some secondary data exists that was considered unethical even within the cultural and historical              
context of the day. Such data is not acceptable under any circumstances.  
 
What happens if the guidelines are not followed?  
Internal assessment moderators or extended essay examiners who see evidence that the            
guidelines are not being followed at the school, in the sample work sent for moderation or in                 
extended essays are required to complete a problem report form (PRF) to be submitted to IB                
Cardiff. 
 

 
 
IB’s ethical guidelines 
 
From “Ethical guidelines for extended essays research and fieldwork:” 
 

The following guidelines apply to research and fieldwork in all extended essays.  
● Extended essay students must exercise the greatest sensitivity to local and international            

cultures. Any research/fieldwork that creates anxiety, stress, pain or discomfort for           
participants is not permitted.  

● Any research/fieldwork that involves unjustified deception, involuntary participation or         
invasion of privacy, including inappropriate use of information technology (IT), email           
and the internet, is prohibited.  

● All participants in research activities must be informed before commencing the research            
that they have the right to withdraw at any time. Pressure must not be placed on any                 
individual participant to continue with the investigation beyond this point.  
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● Each participant must be informed of the aims and objectives of the research and in               
addition be shown the results of the research.  

● Informed consent should be obtained from the people who are the subject of the              
fieldwork. Research involving children needs the written consent of parent(s) or           
guardian(s). Students must ensure that parents are fully informed about the implications            
for children who take part in such research. Where research is conducted with children in               
a school, the written consent of the teachers concerned must also be obtained.  

● Extended essay students must avoid conducting research with any adult who is not in a fit                
state of mind and cannot respond freely and independently.  

● If any participant shows stress and/or pain at any stage of the research, the research must                
finish immediately, and the participant must be allowed to withdraw.  

● Participants must be debriefed and given the right to withdraw their own personal data              
and responses. Anonymity for each participant must be guaranteed.  

● All data collected must be kept in a confidential and responsible manner and not divulged               
to any other person.  

● Research that is conducted online, using IT methods, is subject to the same guidelines.              
Any data collected online must be deleted once the research has been completed. Such              
data must not be used for any purpose other than the conduct of the research. 

 
 

The Process 
 
Picking a Topic 
 
The first step for students when picking their extended essay topic should be to consider several possible                 
subjects. When deciding which subject they’d like to write their EE in, they should keep several things                 
in mind, particularly personal interest and adequate academic training.  
 
The extended essay should be written in a subject that students are taking as a Diploma candidates. This                  
is due to the deep level of knowledge and understanding, terminology, and methodology required to               
successfully produce an EE in a particular subject area. If students attempt to write an EE in biology                  
without taking it as a DP course, they would be at a significant disadvantage. Both IB and MUHS                  
strongly encourage students to choose a subject for their EE that they are currently studying at the DP                  
level.  
 
The EE is a student-led endeavor and, as such, should be based on the interests of the students.                  
Moreover, a 4,000 word essay is a significant piece of written work that requires extensive research and                 
thought; if the essay is undertaken in a subject and on a topic in which students have a sincere interest, it                     
will be evident in the final product.  
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The next step is to pick a topic to explore within the chosen subject. This may be a particular time                    
period if students are writing a history EE, a specific organism in a biology EE, or the work of a                    
particular author in a language and literature EE. Topics will form the basis for the research question; as                  
such, it should be meaningful and intriguing to the student. 
 
 
Narrowing the Focus 
 
It is critical that research questions be focused and workable. When students choose research questions               
that are overly broad or unanswerable, they are disadvantaged from the start. In Research and Writing                
Readiness, we will spend a significant amount of time on this subject.  
 
When creating a research question, it is often helpful to begin with a statement, maybe even a working                  
title, that can be turned into a question once it has been sufficiently narrowed.  
 
Consider the following examples of possible essay titles below: 

Overly broad working title Focused and workable working title 

Postcolonial literature of the Asian subcontinent Themes of power and identity in the works of         
Kiran Desai 

Acid-base chemistry The effects of sugar-free chewing gum in the ph         
of saliva in the mouth after a meal. 

Various motives of the Opium Wars Economic motives for British aggression in the       
First Opium War 

 
 
Once students have a focused working title, they can transform the title into a workable research                
question. It is often useful to begin research questions with phrases that further limit the scope of the                  
essay, such as “to what extent did ...” and “how conclusive/effective was …”  
 
For example: 
 
Draft research question: Was Silas Deane’s diplomatic mission to France effective in securing French              
assistance for the American cause? 
 
Revised research question: To what extent was Silas Deane’s diplomatic mission to France effective in               
securing French assistance for the American cause? 
 
Notice how in the example above, the first question could be answered with a simple “yes” or “no.”                  
Conversely, the revised question, by asking the extent to which one thing caused another, requires a                
greater degree of analysis and explanation.  
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On the other hand, if, in the course of research, the topic is determined to be too narrow for the task,                     
adding a comparative element may be necessary. For example, if the topic--the extent to which the                
portrayal of the relationship between “poor relations” and their foster families in the works of Jane                
Austen is historically accurate--is too narrow, a comparative element may be added, resulting in a topic                
with slightly more range--the extent to which the portrayal of the relationship between “poor relations”               
and their foster families in the works of Jane Austen and the Bronte sisters is historically accurate.  
 
 
The Initial Meeting with the Supervisor 
 
The first formal meeting between the supervisor and student will take place in December of the students’                 
junior year. By the first meeting, students will have already chosen a topic of exploration, started initial                 
research, and begun work on a research question. The students and supervisors will discuss              
methodology and appropriate citation formatting style for the discipline. Additionally, they may            
anticipate potential challenges with the student’s draft research question and discuss different ways to              
approach the chosen topic.  
 
After each of the three formal meetings between the students and the supervisor, students will complete                
a reflection using the Reflection on Planning and Progress Form. See below for further guidance on the                 
RPPF. 
 
 
Reflecting through the Reflection on Planning and Progress Form 
 
The Reflection on Planning and Progress Form and criterion E (engagement) offer students the              
opportunity to demonstrate their thought processes and growth as writers, thinkers, and researchers             
through the extended essay process. Formal reflections will be written following each of the three               
formal meetings with the supervisors.  The three reflections should not exceed 500 words.  
 
Possible topics for discussion in the student’s RPPF: 

● How you determined your topic and research question. 
● Difficulties you had narrowing the scope of your essay. 
● Evaluation of your research methods and efficacy. 
● If you had trouble finding relevant information about a particular topic, a discussion of why that                

topic gave you trouble. 
● Assessment of your research and its thoroughness. 
● Mistakes that you made along the way. 

 
Things students should leave out of their RPPF: 

● Personal information and problems 
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● Medical issues, even if they occurred during the writing of your essay 
 
It is important that students keep in mind that the purpose of the RPPF is to allow the individual                   
evaluating the essay to also take into account how fully students engaged in the process and grew as a                   
scholars. Students should not use this space to make excuses. But if the students encountered               
challenges in the actual research and writing process, great! They should use the RPPF to explain how                 
they responded to the challenge and what they learned from it.  
 
 
Using the Researcher’s Reflection Space 
 
Students should think of the Researcher’s Reflection Space as a process journal. Students should              
document their process throughout using the RRS. Examples of questions that students can--and             
should--use their RRS to explore:  

● How did you decide on your research questions?  
● How did you tackle researching your question?  
● Did you have trouble at any point in your research?  If so, why?  
● What did you do to resolve the challenge?  
● What insights did you discover along the way?  
● How did your perception of your research question change over time?  
● How did you approach outlining your paper?  
● What challenges did you encounter while writing your essay?  

 
The RRS should also be used as a working annotated bibliography. As students research, they should                
add sources they’ve used to their bibliography, along with an annotation that includes information on the                
author/organization that produced the cited work, content, conclusions, reliability (use CRAAP), and            
their own reaction to the source.  An annotated bibliography is a school-based requirement.  
 
Students can also include visual representations of their thinking in their RRS. Graphic organizers and               
illustrations can clearly add to students’ ability to make sense of their scholarly journey.  
Finally, references to new skills should be included. Students will learn and practice many new skills as                 
they conceive of, research, write, and edit their essays, and note should be made of them, both for                  
possible inclusion in their RPPF and as a celebration of their learning and growth.  
 
 
Locating and evaluating sources 
 
After the construction of a workable research question, the process of locating and evaluating relevant,               
useful, and dependable sources is arguably the most critical step. This process requires both time and                
careful consideration of sources.  
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A good first step for students is to ensure an adequate understanding of how sources, both primary and                  
secondary, are categorized within the discipline and, given the topic and research question, what types of                
sources seem most likely to be applicable and available for the student. Additionally, students should               
make themselves familiar with source guidelines for their subject from IB. For example, the use of                
certain types of sources may be required, suggested, or precluded based on the subject.  
 
Students should ensure from the beginning that they are keeping adequate records of their              
research. 
 
 
Citing Sources 
 
MUHS and the IB take academic malpractice very seriously. Extended essays will be handed in to the                 
IB for external assessment through Turnitin, so it is imperative that students properly record research               
and cite all material that is not their own.  
 
As a rule of thumb, if an idea is not the student’s original thought or common knowledge, it must be                    
cited. It makes no difference whether the student has directly quoted, paraphrased, or summarized.              
Common knowledge is generally defined as a piece of knowledge that most people in a community                
(including an academic community) know. For example, if students’ research questions pertain to the              
American Civil War and they are providing background that includes reference to which states seceded               
and joined the Confederacy, it would not be necessary for students to cite this information. Generally, if                 
one sees the information repeated in several different sources (without citation), it probably qualifies as               
common knowledge.  However, when in doubt, cite it! 
 
When someone takes another author’s work (regardless of whether it is a phrase, sentence, or passage)                
and does not give credit to the author, they are committing plagiarism. If someone takes another                
author’s work and changes a few words but retains the sentence structure, they are committing               
plagiarism. When writing a research paper, the objective should always be to take in the knowledge and                 
analysis of others and reform it or synthesize it within the researcher’s mind into something new. When                 
this occurs, what the researcher produces is their own and is certainly not plagiarism. Sometimes, it is                 
necessary or beneficial to use someone else’s thoughts or words.  That is fine, as long as it’s cited.  
 
In the extended essay, students will be required to properly cite all materials used. A bibliography of                 
works cited within the essay and corresponding in-text citations are required in all essays. The style                
guide (e.g., MLA, APA, Chicago) will be determined by the standard practice of the subject under                
which the topic falls. As such, students’ supervisors will be instrumental in ensuring that students are                
operating within the appropriate referencing system.  
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Synthesizing  
 
Once an appropriate amount of research has been completed, it is time for all of this new knowledge to                   
be synthesized into a coherent body of knowledge and for this new understanding to be applied to the                  
research question. It is highly encouraged that students use their RRS (researcher’s reflection space) for               
this step. Brainstorming, creating graphic organizers, and stream-of-consciousness journal entries can           
all be useful in the creative and critical thinking that synthesis entails. Students should use this step to                  
form original ideas.  
 
Once the student has more ideas, pieces of evidence, etc. than are necessary, a culling process, in which                  
the student picks the ideas that best fit together to create a cohesive and compelling case, should take                  
place.  Only the best ideas should make it to the outlining phase. 
 
If further guidance is needed, students should check in with their supervisor or the EE coordinator. 
 
 
Outlining the Essay 
 
This section is adapted from “Outlining” by David Kornhaber 
 

Once students have gone through the process of culling research and ideas that do not add                
substantially to argument being made, it all has to be laid out in a coherent and compelling way.                  
This is why outlining is so important to creating an effective argument, which is really what you                 
are creating when you write a research paper: facts, quotes, and ideas--no matter how              
brilliant--lose their effectiveness when they are randomly thrown at the reader. It is like a story:                
it has to plotted in a particular order to be at its most powerful.  
 
The first step should be to place all your evidence (facts, quotes, original ideas, etc.) into general                 
categories. This is often easiest when students have written each piece of evidence on a notecard                
(which students may have already done as part of their research). Organize all those pieces into                
categories that support the thesis. For example, if students are writing a history essay on the                
extent to which a particular event may have contributed to the Chinese Exclusion Act of 1882,                
one category may be “Chinese immigration to the U.S. in the 1880’s.”  
 
Once the evidence has been sorted into categories, it is time for students to evaluate those                
categories with the research question in mind. Where categories can be combine because they              
are repetitive when separated, they should be. It may be that some categories are irrelevant to                
the success of your argument and should be excluded.  
 
After categories have been assessed and refined, go through them once more looking for              
common themes. Using our example above, a common theme might be “Other contributing             
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factors to the Chinese Exclusion Act.” These categories should be broad and, depending on the               
topic, number somewhere between about 5-7.  
 
Now that you have your evidence in broad general categories, it is time to place them in the                  
appropriate order. A good starting place would be to try and create a sentence (or two) that                 
summarizes your argument using your general categories within the sentence. This sentence            
may be a bit unwieldy and wordy, but it should make sense and support students’ argument. It                 
should also suggest the order of the categories within the essay. If the sentence starts by                
referring to the origins of Chinese immigration to the U.S., this is probably a logical place to also                  
begin the essay.  
 
This process should be repeated within those broad categories. Students should create sentences             
that summarize each broad category using the evidence collected and grouped within that             
category. This process should be repeated until those original notecards with individual pieces             
of evidence have been sorted, using summarizing sentences that support your argument, into the              
narrowest categories.  
 
Once the process above is complete, students will have essentially created an outline. Now they               
simply have to document it on paper. Their broadest categories are the sections of the essay and                 
should be in the order suggested by the original sentence. The slightly narrower categories will               
become paragraphs. The notecards are the sentences within the paragraphs. And, again, each is              
ordered based on the sentences created at that step (Kornhaber).  

 
This subject will be discussed further in the Research and Writing Readiness class, but if students have                 
any questions, they can refer to David Kornhaber’s explanation, which they can find using the               
information in the works cited section of this handbook or see the EE coordinator.  
 
 
Interim Meeting with the Supervisor 
 
By this point in the extended essay process, students should have completed the majority of their                
research, synthesized their new knowledge, outlined their essay, and begun writing. The interim             
meeting comes at a critical juncture, when the supervisor can critically examine the progress made, the                
research compiled, and the outline with an eye on the research question and redirect the student if                 
necessary without putting them so far behind that finishing on time is unlikely. This is an opportunity                 
for students to take the feedback from the supervisor and make any needed shifts before substantial                
writing has taken place.  
 
As always, the student should complete the appropriate RPPF section after the interim meeting. 
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Editing 
 
Students and supervisors will meet for an informal meeting after supervisors have had a chance to read                 
through the students’ completed drafts. Supervisors can only read through the completed draft once, and               
they cannot make specific edits to the work. They will meet with students and go through the draft                  
together as the supervisor asks questions and makes non-specific comments. The reason for the lack of                
specificity is that the essay submitted is meant to fully be the work of the students as independent                  
learners.  Supervisors are there to guide, not to edit.  
 
As a result, it is very important that students have an awareness of different strategies for self-editing                 
their work. We will discuss these further in the Research and Writing Readiness class, but some                
strategies that students could utilize are listed below: 

● Reading out loud to check grammar, flow, and focus 
● Using a self-editing checklist (these can be found online or check with the EE coordinator) 
● Using your paper to make an outline (this reversal of the normal process will help students catch                 

lack of focus and misplaced information) 
 
 
Final Meeting with the Supervisor (Viva Voce Interview)  
 
After the final draft of the essay has been submitted, students will meet one more time with their                  
supervisor. The purpose of this meeting is to reflect on the entire process. Students’ final entry in the                  
RPPF will take place after this meeting, so serious introspection, or examination of their thought               
processes, and awareness of challenges, failures, and successes are important and will contribute             
evidence of intellectual growth, critical and creative thought, and development of self-management            
skills.  
 
 
Informal Meetings with the Supervisor 
 
It is important that students know that their supervisors and the EE coordinator are there to support them                  
and their work. While the extended essay is an independently researched and written endeavor, students               
should feel comfortable communicating with their supervisor, whether in person or by email, when they               
have questions or concerns. It is important to remember, though, that all EE discussions between               
supervisors and students should not exceed approximately 5 hours over the academic year of              
supervision.  
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Formalities of the Extended Essay 
 
The completed extended essay is a substantial and impressive piece of formal writing; consequently,              
students should be sure to format it in a way that does all of their work justice. EEs should be formatted                     
in size 12, readable font and double spaced. Assessment will be completed on a computer screen, so                 
following these recommendations will ensure that the assessor is best able to read and evaluate the work.  
 
It is also imperative that students use formal, academic language in their essays. Slang, simplistic               
language and sentences, and anecdotal, meandering passages are almost always best avoided.  
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